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SECTIONS  OF  THE  PROGRAM  OF  STUDIES  DOCUMENT 


Each  component  of  the  program  of  studies  is 
divided  into  four  subsections  as  outlined  below. 

A.  Rationale  and  Philosophy 

This  section  outlines  the  basic  beliefs  and 
fundamental  principles  that  form  the 
foundation  of  each  component. 

B.  General  Learner  Expectations 

This  section  states,  in  broad  terms,  what 
students  should  know  and  be  able  and 
willing  to  do  as  a  result  of  their  learning. 


C.  Specific  Learner  Expectations 

This  section  describes  the  scope  and 
sequence  and  is  organized  to  depict  the 
continuum  from  level  to  level.  Each  level 
outlines  what  a  student  needs  to  know  and 
be  able  to  do  as  he  or  she  continues  on  to  the 
next  level. 

D.  Basic  Learning  Resources 

Herein  are  listed  those  student  and  teacher 
materials  that  have  been  authorized  as 
basic  to  implementation.  Authorization 
does  not  require  their  use  in  program 
delivery. 
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INTERDISCIPLINARY  STUDY 


Much  of  human  knowledge  defies  singular 
categorization.  As  children  are  developing  their 
understanding  of  the  world,  and  as  they  are 
developing  their  thinking  skills,  they  are  usually 
using,  at  one  and  the  same  time,  what  they  know 
from  across  several  subject  areas.  The  division  of 
knowledge  into  subject  area  categories  is  used  in 
the  program  of  studies  for  the  convenience  of 
communication.  Rarely  will  the  students' 
learning  be  isolated  in  such  a  way.  More 
frequently,  their  learning  will  be 
interdisciplinary  and  integrated. 

There  are  two  main  ways  in  which  the  program 
of  studies  may  be  integrated  when  developing 
instructional  plans.  First,  skills  may  be  applied 
across  all  subject  areas.  Second,  many  of  the 
subject  areas  are  organized  around  themes  that 
are  very  similar  in  content. 

The  following  learning  resources  are  intended  to 
support  learning  across  disciplines. 


Basic  Student  Interdisciplinary  Resources 

Computer  Software 


The  following  basic  student  references  are  listed 
according  to  the  level  of  language  required  for 
effective  use  of  the  resource. 

Pictionaries  and  Dictionaries 

My  First  Word  Book.  Scholastic,  1990. 
[Level  1] 

Canadian  Picture  Dictionary.   Houghton  Mifflin, 
1991. 
[Levels  1,  2] 

Canadian  Primary  Dictionary.      Houghton 
Mifflin,  1991. 
[Levels  2,  3] 

Canadian  Children's  Dictionary.     Houghton 
Mifflin,  1990. 
[Levels  4,  5,  6] 

Canadian  Dictionary  for  Children.     Collier 
Macmillan,  1984. 
[Levels  4,  5,  6] 

Gage  Junior  Dictionary.  Gage,  1985. 
[Levels  4,  5,  6] 


Appleworks.  Version  3.0.  Apple  Computers. 
[Grades  1-6] 


Bank    Street    School    Filer. 
Communications,  1986. 
[Grades  4-6] 


Sunburst 


Canadian  Dictionary  for  Schools.     Collier 
Macmillan,  1981. 
[Level  7] 

Thesauri 

My  First  Thesaurus.  Nelson  Canada,  1989. 
[Levels  3, 4] 

Young  Canada  Thesaurus.     Nelson  Canada, 
1988. 
[Levels  4,  5,  6] 
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xvi 


D.   BASIC  LEARNING  RESOURCES 


The  Basic  resources  for  language  learning  are 
listed  alphabetically  below.  The  levels  for  which 
these  are  intended  are  outlined  in  the  chart  on 
the  following  page.  There  each  resource  is 
identified  as  to  the  level  of  language  it  demands 
as  well  as  the  age/interest  level  for  which  it  was 
developed.  The  overlapping  age  categories  are 
intended  to  provide  teachers  with  flexibility  in 
matching  student  performance  levels  with 
age/interest. 


Multicomponent  Resources 

Early  Bird  Collection.  Nelson  Canada,  1990. 

Impressions.  HBJ-Holt-Saunders,  1986  —  91. 

Journeys.  Ginn  Publishing  Canada  Inc., 
1987-90. 

Networks.  Nelson  Canada,  1982-88. 

Strategies.  Nelson  Canada,  1989. 

Unicorn.  McGraw-Hill  Ryerson,  1983-87. 

Other  Resources 

Spelling:  Strategies  You  Can  Teach  by  M. 
Tarasoff.  Pixelart  Graphics/MV.  Egan,  1990. 
[Teaching  Resource] 

Springboards:  Ideas  for  Spelling.  Nelson,  1985. 
[Teaching  Resource] 

Writing  Programme.  Globe  Modern,  1984-87. 


The  following  basic  student  references  are  listed 
according  to  the  level  of  language  required  for 
effective  use  of  the  resource. 


Pictionaries  and  Dictionaries 

My  First  Word  Book.  Scholastic,  1990. 
[Level  1] 

Canadian  Picture  Dictionary.   Houghton  Mifflin, 
1991. 
[Levels  1,2] 

Canadian  Primary  Dictionary.      Houghton 
Mifflin,  1991. 
[Levels  2,  3] 

Canadian  Children's  Dictionary.     Houghton 
Mifflin,  1990. 
[Levels  4,  5,  6] 

Canadian  Dictionary  for  Children.     Collier 
Macmillan,  1984. 
[Levels  4,  5,  6] 

Gage  Junior  Dictionary.  Gage,  1985. 
[Levels  4,  5, 6] 

Canadian  Dictionary  for  Schools.     Collier 
Macmillan,  1981. 
[Level  7] 


Thesauri 

My  First  Thesaurus.  Nelson  Canada,  1989. 
[Levels  3,  4] 

Young  Canada  Thesaurus.     Nelson  Canada, 
1988. 
[Levels  4,  5,  6] 
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FRENCH  AS  A 

SECOND 

LANGUAGE 


A.  PROGRAM  RATIONALE  AND  PHILOSOPHY 


INTRODUCTION 

In  Alberta,  "French  as  a  second  language"  refers 
to  courses  in  which  the  French  language  is 
taught  as  a  subject,  often  between  20  to  40 
minutes  a  day,  to  enable  students  to  develop 
communication  skills,  cultural  understanding 
and  second  language  learning  strategies  in 
French.  French  as  a  second  language  is  usually 
offered  on  an  optional  basis,  although  several 
school  jurisdictions  have  chosen,  in  consultation 
with  their  communities,  to  offer  French  as  a 
second  language  to  all  students,  particularly  at 
the  elementary  and  junior  high  school  levels. 

In  the  1960s  and  70s,  the  French  as  a  second 
language  program  stressed  linguistic 
competence;  that  is,  the  knowledge  of  rules 
governing  the  language  system.  In  the  1980s, 
the  French  as  a  second  language  program  began 
to  place  more  emphasis  on  communication  skills, 
with  a  focus  on  language  functions.  In  the  1990s, 
the  program  will  emphasize  the  importance  of 
experiencing  language  in  context.  Students' 
background  knowledge,  skills  and  attitudes  will 
be  used  as  a  means  of  developing  communicative 
abilities:  interpreting,  expressing  and 
negotiating  meaning  through  oral  and  written 
texts.  In  this  perspective,  culture  is  an  inherent 
part  of  language.  As  students  develop 
communication  skills,  they  also  increase  their 
linguistic  accuracy  and  develop  language 
learning  strategies.  Elements  from  the 
experience/communication,  culture,  language 
and  general  language  education  components  are 


integrated  along  a  continuum  of  clearly  defined 
levels  of  communicative  growth. 

French  as  a  second  language  programs  have 
been  revised  to  make  them  more  effective  and 
current.  The  program  consists  of  three  well- 
defined  levels  of  competency:  Beginning 
(Debutant),  Intermediate  (Intermediate)  and 
Advanced  (Avance),  with  each  level  being 
divided  into  three  sublevels:  Beginning  1,  2,  3; 
Intermediate  4,  5,  6;  and  Advanced  7,  8,  9. 
Each  level  specifies  learner  expectations  for 
students  in  these  areas:  fields  of  experience  and 
communication,  cultural  knowledge  and 
understanding,  use  and  understanding  of  the 
language  system  (sound-symbol  system, 
vocabulary,  grammar  and  discourse),  and 
knowledge  and  application  of  strategies  for 
learning  languages.  The  program  incorporates 
current  knowledge  about  second  language 
acquisition  and  curriculum  design.  It  enhances 
the  language  development  of  students  along  a 
continuum  of  communicative  growth.  Finally, 
the  program  maintains  present  local  flexibility 
so  that  school  boards  may  offer  French  as  a 
second  language  at  different  grade  levels, 
depending  on  community  aspirations  and 
available  financial  and  human  resources.  It  is 
important  that  teachers  have  a  sufficient  level  of 
language  proficiency  in  French  and  training  in 
second  language  methodology. 

The  Beginning,  Intermediate  and  Advanced 

levels  represent  the  essential  knowledge,  skills 
and  attitudes  in  three  stages  of  second  language 


French  as  a  Second  Language  (ECS  to  Grade  12)  A.l 

(1992) 


development,  based  on  actual  classroom 
experience  as  judged  by  practicing  educators  in 
Alberta.  The  learner  expectations  range  from 
the  most  minimal  level  of  second  language 
competence  to  an  advanced  level. 

Communication  skills  evolve  from  simple 
messages  of  at  least  two  or  three  statements  at 
the  Beginning  level  to  a  series  of  coherent  ideas 
at  the  Advanced  level.  The  development  of 
cultural  understanding  proceeds  from 
identification  to  research  to  analysis  to 
interpretation  of  cultural  knowledge.  Linguistic 
development  will  include  more  emphasis  on 
pronunciation  and  orthography  at  the 
Beginning  level,  with  increasing  importance 
given  to  grammatical  complexity  and  correctness 
and  use  of  discourse  elements  at  the 
Intermediate  and  Advanced  levels.  General 
language  education  focuses  on  the  progressive 
development  of  simple  to  more  complex  uses  of 
processes  in  the  cognitive,  socio-affective  and 
metacognitive  domains. 

Each  major  level  includes  three  sublevels  that 
are  intended  to  reflect  a  degree  of  development 
within  each  level.  The  increasing  complexity  of 
communication  skills,  cultural  knowledge, 
linguistic  competence  and  general  language 
education  differentiates  the  sublevels. 


RATIONALE 

Learning  French  as  a  second  language  will 
enable  students  to  develop  the  knowledge,  skills 
and  attitudes  they  need  to  communicate  in 
French  in  a  variety  of  school,  travel,  leisure  and 
job-related  contexts.  Being  able  to  use  the 
French  language  is  an  important  aspect  of 
Canadian  life.  As  well,  French  is  the  language  of 
daily  communication  in  many  other  countries. 

Students  should  learn  to  recognize  and  respect 
the  cultural  diversity  in  our  society.  In  this 
regard,  the  French  as  a  second  language 
programs  will  extend  the  cultural  experience  of 
students.  It  will  enable  them  to  better 
understand  and  interpret  francophone  cultures 
in  Canada  and  in  other  countries  of  the  world. 

Developing  thinking  skills  and  learning 
strategies  is  an  important  part  of  lifelong 
learning.     Students  who  learn  French  will 


enhance  their  language  skills  in  general  and 
develop  an  understanding  of  the  nature  and  role 
of  language  and  culture  in  their  lives.  They  will 
acquire  second  language  learning  strategies  that 
will  enable  them  to  monitor,  direct  and  transfer 
their  language  learning  to  new  life  situations. 

Adding  a  second  language  to  their  repertoire  of 
skills  and  knowledge  indirectly  will  help 
students  enhance  their  first  language 
development.  Students  will  acquire  the 
academic,  intellectual  and  personal  benefits  that 
come  from  learning  an  additional  language. 


PHILOSOPHY 

In  the  French  as  a  second  language  program 
students  will  acquire  various  kinds  of 
knowledge,  skills  and  attitudes  about: 

•  interpreting,  expressing  and  negotiating 
meaning  (communication) 

•  patterns  of  ideas,  behaviours, 
manifestations,  cultural  artifacts  and 
symbols  shared  by  francophone  peoples 
(culture) 

•  sounds,  written  symbols,  vocabulary, 
grammar  and  discourse  (language) 

•  cognitive,  socio-affective  and  metacognitive 
processes  (general  language  education).  This 
multidimensional  approach  reflects  current 
knowledge  about  second  language  learning 
and  teaching. 

Students  will  learn  French  as  a  second  language 
by  interacting  with  their  own  environment  and 
using  their  already-acquired  knowledge, 
attitudes  and  behaviours;  that  is,  their  personal 
experiences  or  "fields  of  experience",  often  first 
lived  in  their  mother  tongue.  Fields  of 
experience  systematically  reflect  the  different 
dimensions  of  an  individual's  relationship  with 
the  environment:  the  physical  dimension,  the 
social  dimension,  the  civic  dimension,  the 
intellectual  dimension  and  the  dimension  of 
leisure.  The  physical  dimension  consists  of  fields 
of  experience  such  as  nutrition,  physical 
exercise,  self-protection  and  personal  hygiene  — 
fields  of  experience  related  to  the  survival  of 
individuals  and  to  their  physical  well-being.  The 
social  dimension  includes  fields  of  experience 
related  to  family,  school,  friends,  work,  holidays 
and  celebrations,  and  social  activities.  The  civic 
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dimension  includes  fields  of  experience  that  are 
related  to  life  in  society,  particularly  from  the 
point  of  view  of  an  individual's  privileges  and 
responsibilities,  such  as  conservation  and 
consumerism.  The  intellectual  dimension 
includes  the  fields  of  experience  associated  with 
the  activities  of  the  mind,  such  as  the  arts  and 
sciences.  The  leisure  dimension  includes  the 
experiences  that  relate  to  the  activities  of 
individuals  during  their  free  time,  such  as 
outdoor  living,  travel,  and  clubs  and 
associations.  The  fields  of  experience  provide  the 
contexts  for  developing  the  communication, 
culture,  language  and  general  language 
education  components. 

Students  will  learn  to  communicate  in  French 
through  the  processes  of  "comprehension", 
"production"  and  "negotiation".  Comprehension 
involves  deriving  meaning  or  significance  from 
an  oral  or  written  text.  Production  is  expressing 
meaning  by  creating  oral  and  written  texts  to 
suit  different  participants,  topics,  purposes  and 
reasons  for  communication.  Negotiation  is  the 
interaction  process:  participants  in  the 
communication  process  must  adjust  to  the  needs 
and  intentions  of  others.  Integral  to  all  three 
processes  are  the  communicative  intents  or 
functions  of  communication,  such  as  asking  for 
or  receiving  information,  reporting  or  describing 
and  so  on,  which  are  developed  in  the 
experience/communication  component. 

In  French  as  a  second  language,  students  will 
also  learn  about  culture;  the  ideas,  behaviours, 
manifestations,  cultural  artifacts  and  symbols 
shared  by  francophone  peoples  in  different 
environments  at  different  periods  of  their 
evolution  or  history.  Specifically,  students  will 
acquire  knowledge  about  the  contemporary 
presence  of  francophones,  their  history,  daily 
activities  and  language  variations.  Students 
will  learn  about  local  and  provincial  francophone 
cultures  and  about  francophones  in  Canada  and 
other  countries  of  the  world. 

Students  will  also  learn  about,  and  how  to  use, 
the  language:  the  sound-symbol  system, 
vocabulary,  grammar  and  discourse  elements 
that  are  needed  to  convey  ideas  and  enhance 
communication  in  an  oral  or  written  context. 

The  general  language  education  component  of 
the  French  as  a  second  language  program 


involves  the  development  of  cognitive,  socio- 
affective  and  metacognitive  processes.  The 
cognitive  dimension  is  developed  through 
strategies  such  as  making  associations  between 
words,  identifying  key  words  and  ideas, 
reasoning  both  deductively  and  inductively,  and 
using  linguistic  clues.  The  socio-affective 
dimension  is  developed  through  strategies  such 
as  taking  risks,  asking  for  clarification  and 
becoming  aware  of  others'  thoughts  and  feelings. 
Metacognitive  processes  are  developed  through 
strategies  such  as  concentrating  on  a  task, 
planning  a  learning  experience  or  monitoring 
one's  own  learning.  These  strategies  together 
facilitate  awareness  of  the  learning  process  and 
its  application  to  learning  a  second  language. 
An  added  benefit  is  the  conscious  realization  that 
these  processes,  used  in  one's  first  language,  can 
enhance  second  language  learning  as  well. 

The  four  components  (experience/ 
communication,  culture,  language,  general 
language  education)  are  integrated,  but  each  has 
a  different  focus  and  emphasis.  The 
experience/communication  component  fosters 
language  experience  in  order  to  interpret  and 
express  meaning,  with  negotiation  as  the 
vehicle.  The  culture  component  focuses  on 
features  of  the  ideas,  experiences, 
manifestations,  behaviours  and  symbols  that  are 
representative  of  francophone  cultures  locally, 
nationally  and  internationally  at  different 
periods  of  their  evolution  or  history.  The 
language  component  identifies  the  linguistic 
elements  needed  to  communicate  in  a  specific 
context.  The  general  language  education 
component  develops  thinking  skills  and  the 
specific  actions  or  techniques  that  learners  can 
use  to  learn  a  second  language. 

Students  acquire  this  multidimensional  set  of 
knowledge,  skills  and  attitudes  along  a 
progression  or  continuum.  Language  learning  is 
a  gradual,  developmental  process.  During  this 
learning  process,  knowledge,  skills  and  attitudes 
are  growing  concurrently,  at  different  rates  and 
degrees  of  development.  The  continuum  in  this 
program  of  studies  is  identified  as  Beginning, 
Intermediate  and  Advanced  levels.  The 
levels,  characterized  by  cyclical  overlap  and 
refinement,  represent  expanding  access  to 
French  as  a  second  language  through  nine 
sublevels. 
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DEFINITIONS  OF  LEARNER 
EXPECTATIONS 

The  learner  expectations  represent  the 
minimum  knowledge,  skill  and  attitude 
outcomes  that  students  are  to  attain.  These 
expectations  emphasize  abilities  to  interpret, 
express  and  negotiate  meaning  through  spoken 
and  written  texts  —  abilities  that  are  closely 
related  to  the  actual  use  of  French  throughout 
life.  The  organization  of  learner  expectations  is 
cyclical  so  that  students  can  continue  to  refine 
skills  and  knowledge  in  an  increasingly  more 
varied  manner  throughout  the  program. 

The  learner  expectations  of  the  French  as  a 
second  language  program  are  divided  into  three 
parts:  global,  general  and  specific.  The 
program  sequence  consists  of  three  levels: 
Beginning,  Intermediate,  Advanced,  and 
nine  sublevels:  Beginning  1,  2,  3, 
Intermediate  4,  5,  6  and  Advanced  7,  8,  9.  The 
global  learner  expectations  pertain  to  the 
program,  the  general  learner  expectations  to  the 
levels  and  the  specific  learner  expectations  to  the 
sublevels. 

The  global  learner  expectations  reflect  the 
knowledge,  skills  and  attitudes  targeted  for  the 
program  as  a  whole  and  are  based  on  the 
principles  of  the  four  components  of  a 
multidimensional  curriculum:  experience/ 
communication,  culture,  language  and  general 
language  education. 

The  general  learner  expectations  describe 
learner  expectations  at  the  end  of  the  Beginning 
level  and  specify  the  extent  to  which  the  learner 
will  achieve  the  global  expectations  in  the  four 
components. 

The  specific  learner  expectations  describe  the 
relative  level  of  achievement  expected  of 
learners  at  the  end  of  each  sublevel  in  the  four 
program  components  at  the  Beginning  level. 
The  specific  learner  expectations  for  language, 
for  example,  indicate  the  sublevel  at  which 
linguistic  elements  are  introduced,  developed 
and  refined.  The  general  sequence  is  to 
introduce  linguistic  elements  at  one  sublevel, 
develop  them  in  the  second  and  refine  these 
elements  in  the  third  sublevel.  Further 
refinement  of  learning  will  continue  throughout 
students'  learning.  The  entire  teaching/learning 
process  must  ensure  the  development, 
refinement  and  continual  recycling  of  knowledge 


and  skills,  both  concrete  and  abstract,  as 
students  progress  towards  the  attainment  of  the 
global  learner  expectations. 

The  three  types  of  learner  expectations,  from 
global  to  general  to  specific,  demonstrate 
increasing  levels  of  specificity  with  the  specific 
learner  expectations  providing  the  basis  for 
classroom  instructional  planning. 

Each  level  and  sublevel  prescribes  a  minimum 
number  of  fields  of  experience,  i.e.,  those  aspects 
of  reality  about  which  the  individual  has  already 
developed  certain  knowledge,  patterns  of 
behaviour  and  attitudes.  Practicing  educators 
judged  these  fields  of  experience  to  be  suitable 
and  adaptable  for  the  different  age  groups  taking 
the  Beginning  level.  These  fields  of  experience 
are  in  sequence,  from  the  more  concrete  to  the 
more  abstract,  and  they  build  on  and  integrate 
the  fields  prescribed  at  previous  levels  and 
sublevels. 

A  minimum  number  of  fields  of  experience  is 
prescribed  at  the  Beginning  level.  The 
recommended  sequence  of  these  fields  of 
experience  within  the  sublevels  can  be  varied 
according  to  students'  interests,  teachers' 
interests  and  expertise,  and  learning  resources 
available.  Instruction  should  address  all  of  the 
prescribed  fields  of  experience  by  the  end  of  each 
level.  Teachers  are  encouraged  to  select 
additional  fields  of  experience  to  enhance  their 
program  on  the  basis  of  students'  interests  and 
needs. 

The  French  as  a  second  language  program 
proposes  a  balance  between  non-analytical  and 
analytical  learning.  The  focus  of  non-analytical 
learning  is  communication  of  the  message 
through  interaction  without  in-depth  study  of 
linguistic  elements.  Non-analytical  learning  is 
an  important  foundation  for  developing 
communication  skills  in  French  in  the 
experience/communication  component.  In 
analytical  learning,  students  develop  explicit 
knowledge  and  understanding  of  the  culture, 
language  and  general  language  education 
components. 

Given  the  integration  among  components, 
however,  the  degree  of  emphasis  on  analytical  or 
non-analytical  aspects  will  vary.  Both  aspects  of 
second  language  teaching/learning  will  always 
be  present.  What  will  change,  however,  is  the 
focus  or  emphasis  within  a  specific  component. 
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B.  GLOBAL  AND  GENERAL  LEARNER  EXPECTATIONS: 

BEGINNING  LEVEL 


Global  Learner  Expectations 

General  Learner  Expectations 

Based  on  their  life 
experiences,  learners  will 
be  able  to: 

Based  on  their  life  experiences,  learners  will  be  able  to,  depending 
on  the  field  of  experience: 

Experience/ 

.  .  .  participate  in  various 
language  experiences  that 
will  enable  them  to  . . . 

Communication 

. . .  express,  in  French,  their 
experiences,  ideas  and 
feelings  and  understand 
those  of  other  learners 
while  interacting  with 
interlocutors  in  various 
situations . . . 

•  engage  in  language  experiences  dealing  with: 

Beginning  1               Beginning  2                 Beginning  3 

School                          Community                   Activities 
People  around  us       Clothing                        Vacations 
Weather                      Exercise                         Fine  arts 
Animals                     Food                              Trades  and 
Holidays  and              Housing                           professions 
celebrations                                                  Hygiene  and  safety 

and  other  fields  that  relate  to  their  needs  and  interests 

•  understand  a  series  of  simple  oral  and  written  statements  in  a 
given  controlled  or  structured  context 

•  express  their  communicative  intent  by  producing  simple  oral 
and  written  messages  of  at  least  two  or  three  statements  in  a 
given  controlled  or  structured  context 

Culture 

. . .  seek  information  on  and 
understand  different 
aspects  of  francophone 
cultures  in  Canada  and 
elsewhere  with  a  view  to 
broadening  their  awareness 
of  such  cultures  and  more 
effectively  interpreting 
them  . . . 

•     identify  the  presence  of  francophone  individuals  and  groups  and 
concrete  facts  about  francophone  culture  at  the  local, 
provincial/regional  and  national  levels 

Language 

.  .  .  understand  and  use  the 
linguistic  code,  which 
encompasses  the  sound- 
symbol  system,  vocabulary, 
grammar  and  discourse 
features,  to  fulfill  their 
communicative  intents  in 
various  situations  .  . . 

•     understand  and  use,  orally  and  in  writing,  the  sound-symbol 
system,  vocabulary  and  word  order  in  simple  communications  in 
the  present  tense 
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Global  Learner  Expectations 

General  Learner  Expectations 

Based  on  their  life 
experiences,  learners  will 
be  able  to: 

Based  on  their  life  experiences,  learners  will  be  able  to,  depending 
on  the  field  of  experience: 

General  Language 
Education 

...  be  aware  of  the  nature 
of  learning  and  its  role  in 
individual  cognitive,  socio- 
affective  and  meta- 
cognitive  development. 

•  identify  key  words  in  a  communication  to  develop  tolerance  of 
ambiguity  (cognitive) 

•  discover  the  language  by  establishing  associations  between 
words  (cognitive) 

•  develop  the  positive  attitude  of  taking  risks  by  voluntarily 
using  their  knowledge  (socio-affective) 

•  develop  the  ability  to  use  selective  attention  (metacognitive). 

French  as  a  Second  Language  (ECS  to  Grade  12)  B.2 
(1992) 


C.  SPECIFIC  LEARNER  EXPECTATIONS:  BEGINNING  LEVEL 


Beginning  1 

Beginning  2 

Beginning  3 

Based  on  their  life  experiences,  learners  will  be  able  to,  depending  on  the  field 
of  experience: 

Experience/ 
Communication 

engage  in  various  language          engage  in  various  language          engage  in  various  language 
experiences  in  the  following          experiences  in  the  following          experiences  in  the  following 
fields:                                                 fields:                                                 fields: 

•  school                                       •     community                              •     activities 

•  people  around  us                   •     clothing                                    •     vacations 

•  weather                                   •     exercise                                    •     fine  arts 

•  animals                                    •     food                                          •     trades  and  professions 

•  holidays  and                           •     housing                                    •     hygiene  and  safety 
celebrations 

and  other  fields  that  relate  to        and  other  fields  that  relate  to        and  other  fields  that  relate  to 
their  needs  and  interests               their  needs  and  interests               their  needs  and  interests 

understand  the  meaning  of  a         understand  the  meaning  of  a         understand  the  meaning  of 
series  of  simple  oral                       series  of  simple  oral  or                   variations  of  simple  oral  or 
statements  containing  basic          written  statements  using              written  statements  and 
vocabulary  and  commonly             basic  vocabulary  and                     commonly  used  sentences 
used  sentences                               commonly  used  sentences 

express  their  communicative        express  their  communicative        express  their  communicative 
intent  by  orally  producing             intent  by  producing,  orally            intent  by  producing,  orally 
simple  and/or  commonly  used       and  in  writing,  simple  and/or        and  in  writing,  simple 
messages  containing  one  or           commonly  used  messages              messages  by  recombining  two 
two  statements  in  a                        containing  one  or  two                    or  three  statements  in  a 
structured  context                         statements  in  a  structured            structured  context 

context 

Culture 

identify  concrete  facts  that            identify  concrete  facts  that            identify  concrete  facts  that 
reveal  the  presence  of                    reveal  the  presence  of                    reveal  the  presence  of 
francophone  individuals  and         francophone  individuals  and         francophone  individuals  and 
groups  in  their  immediate             groups  at  the  local  and                   gToups  at  the  provincial/ 
surroundings                                    provincial/regional  levels              regional  and  national  levels 

Language 

understand  the  sound-symbol       understand  the  sound-symbol      understand  the  sound-symbol 
system  and  vocabulary                  system,  vocabulary  and  word        system,  vocabulary  and 
appropriate  to  simple  oral             order  appropriate  to  simple           variations  in  word  order 
messages  in  the  present  tense       oral  or  written  messages  in           appropriate  to  simple  oral  or 

the  present  tense                            written  messages  in  the 

present  tense 

use,  orally,  the  sound-symbol        use,  orally  and  in  writing,  the       use,  orally  and  in  writing,  the 
system  related  to  vocabulary         sound-symbol  system  related       sound-symbol  system  related 
appropriate  to  the  field  of               to  vocabulary  appropriate  to          to  vocabulary  appropriate  to 
experience  in  the  present               the  field  of  experience,  while         the  field  of  experience,  while 
tense,  employing  the                       respecting  word  order  in  the          respecting  word  order  in  the 
following  linguistic  elements:       present  tense  and  using  the           present  tense  and  using  the 

following  linguistic  elements:       following  linguistic  elements: 
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Beginning  1 


Beginning  2 


Beginning  3 


Language 

(continued) 


W      INTRODUCTION       W 

DEVELOPMENT        •" 

REFINEMENT         m 

•  gender 

•  the  plural  of  nouns 

•  definite  and  indefinite 
articles 

•  verbs  such  as  avoir,  etre, 
faire  and  aller  in  the 
present  tense,  using  the 
appropriate  personal 
pronoun 

•  negative  and  affirmative 
sentences 

•  expressions  with  avoir 
and  fairelcTaidixans.  11 
fait  froid.) 

•  prepositions  of  place 

•  commonly  used  sentences 

•  cohesive  elements  at  the 
word  level  (word 
connectors) 

•  commonly  asked  questions 

W      INTRODUCTION       %- 

DEVELOPMENT       m 

•  qualifying  adjectives 

•  the  imperative  form 
(singular) 

•  possessive  adjectives 

mon,  ma,  mes,  ton,  ta, 
tea,  son,  sa,  ses) 

•  -ER  verbs  in  the  present 
tense,  using  the  appropri- 
ate personal  pronoun 

•  the  questions:  qu'est-ce 
que...?,  qui...?,  quand 
est-ce  que...?,  ou  est-ce 
que...?,  quel...? 

•  the  partitive 

m     INTRODUCTION       %■ 

•  vouloir,  pouvoir  and 
devoir  in  the  present 
tense,  using  the 
appropriate  personal 
pronoun 

•  the  questions:  comment 
est-ce  que...?,  combien 
est-ce  que...?,  and 
pourquoi  est-ce  que...? 

•  -IR  and -RE  verbs  in  the 
present  tense,  using  the 
appropriate  personal 
pronoun 

•  possessive  adjectives 
(notre,  nos,  votre.  vos, 
leur,  leurs) 

•  the  immediate  future, 
using  the  appropriate 
personal  pronoun 

•  the  imperative  form  <  all 
forms) 

•  the  pronominal  form 
(e.g.,  Je  me  leve.) 
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Beginning  1 

Beginning  2 

Beginning  3 

Based  on  their  life  experiences,  learners  will  be  able  to,  depending  on  the  field 
of  experience: 

General 

Language 

Education 

identify  cognates  in  oral                 identify  the  meaning  of  words       identify  the  meaning  of 
communications  (cognitive)           by  their  roots  in  oral  and                phrases  using  the  context 

written  communications                (cognitive) 

(cognitive) 

associate  gestures  or                       identify  related  words,  orally        identify  word  families,  orally 
illustrations  with  words,                and  in  writing  (cognitive)               and  in  writing  (cognitive) 
orally  (cognitive) 

articulate,  voluntarily,                   respond  voluntarily  to  a                 create,  voluntarily,  state- 
statements  that  are  presented       statement  or  to  aspects  of               ments  using  words  and 
(socio-affective)                                non-verbal  communication            commonly  used  sentences 

(socio-affective)                              (socio-affective) 

identify,  orally,  with  the                identify,  orally  and  in                    identify,  orally  and  in 
teacher's  assistance,  key               writing,  with  the  teacher's            writing,  without  teacher 
words  needed  to  follow                   assistance,  key  words  needed        assistance,  key  words  needed 
directions  concerning  a  task          to  follow  directions  concern-          to  follow  directions 
( metacognitive).                             ing  a  task  (metacognitive).            concerning  a  task 

(metacognitive). 
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D.  BASIC  LEARNING  RESOURCES 


The  following  basic  learning  resources  have  been 
approved  for  the  Beginning  level  program 
according  to  grade/age/interest  levels: 

ECS  -  Grade  3  (Ages  5-8) 

Dimoitou  1,  2,  3  (Centre  Educatif  et 
Culturel) 

Grades  4-6  (Ages  9-12) 

Aventures  1,  2,  3  (Copp  Clark) 
Bienvenue  1,  2,  3  (Prentice  Hall) 
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Grade  and 
Topic 


Title 


Publisher 


3A  Learning  resource(s)  not  required. 

3B  Kanata  Series:  Links  Between 

Canadian  Communities 
[Redeveloped  Kanata  Kit] 
[Text,  Media  Kit,  Teacher  Guide] 

3C  Cultural  Communities  Series 

Canadian  Ways 

3C  Kanata  Series:  Special  Canadian 

Communities 
[Redeveloped  Kanata  Kit] 
[Text,  Media  Kit,  Teacher  Guide] 

3C  Native  Education  Series 

The  Land  of  the  Bloods 


Weigl  Educational  Publishers  Ltd. 


Globe/Modern  Curriculum  Press 


Weigl  Educational  Publishers  Ltd. 


Plains  Publishing  Inc. 


4A  Alberta  Geography  Series 

[Media  Kit] 

4A  Alberta  Our  Province 

4A,B,C  Alberta  Wall  Map  —  Division  Two 

4B  Albertans:  Past,  Present,  Future 

[Redeveloped  Text,  Teacher  Guide] 
[Original  Media  Kit] 

4B  Native  Education  Series 

Alberta's  Metis  People  of  the  Western 
Prairie 

4B  Native  Education  Series 

Annette's  People:  The  Metis 

4C  Fellow  Canadians 

4C  A  Quebec  Experience 

Our  Province,  Alberta 
[supplement] 


National  Film  Board 

Weigl  Educational  Publishers  Ltd. 

Hosford  Publishing 

Weigl  Educational  Publishers  Ltd. 

Reidmore  Books 

Plains  Publishing  Inc. 

Plains  Publishing  Inc. 
Arnold  Publishing  Ltd. 
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Grade  and 
Topic 


Title 


Publisher 


5A  Canada:  Its  Land  and  People 

Teacher's  Edition,  Canada:  Its  Land  and 
People 

5A  Canada  Media  Kit 

5B  Kanata  Series:  Early  Canada 

[Redeveloped  Kanata  Kit] 
[Text,  Media  Kit,  Teacher  Guide] 

5C  Canada's  Links 

5C  Canadian  Connections 

5C  Links:  Canada's  Connections  with 

Britain,  France  and  the  United  States 


Reidmore  Books 

National  Geographic  Society 
Weigl  Educational  Publishers  Ltd. 

Plains  Publishing  Inc. 

Reidmore  Books 

Globe/Modern  Curriculum  Press 


6A  Politics  and  You 

Teacher's  Guide,  Politics  and  You 

6 A  The  Structure  of  Government 

[Media  Kit] 

6A  Native  Education  Series 

Winds  of  Change:  Indian  Government 

6A  Working  for  Canadians:  A  Study  of 

Local,  Provincial  and  Federal 
Government 

6B  Peoples  of  the  Past  Series 

The  Greeks 

6C  Life  in  Changing  China 

Teacher  Manual,  Life  in  Changing 
China 


Nelson  Canada 


Globe/Modern  Curriculum  Press 


Reidmore  Books 


Prentice-Hall  Canada  Inc. 


Macdonald  Educational  Ltd. 


Arnold  Publishing  Ltd. 


ATLASES 


Div.  1 
Div.  2 

Div.  2 

Div.  2 

Div.  2 


Nelson  Canadian  Atlas 

Canadian  Oxford  Intermediate  Atlas 
Nelson  Intermediate  Atlas 
Nelson  World  Atlas 


Nelson  Canada 

Oxford  University  Press 
Nelson  Canada 
Nelson  Canada 
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